
  2015- 2017 





JOB SHADOWING PERIOD 

PERIODO DE OBSERVACIÓN 

EN EDUCACIÓN INFANTIL 

METODOLOGÍAS Y 

ESTRATEGIAS UTILIZADAS 

EN EL DESARROLLO 

DE LA COMPETENCIA 

EN COMUNICACIÓN 

LINGÜÍSTICA EN 

INGLÉS 

ORGANIZACIÓN, 

TIEMPOS, 

AGRUPAMIENTOS, 

RECURSOS 

 

ATENCIÓN A LA 

DIVERSIDAD 

LA ENSEÑANZA 

DEL ESPAÑOL 

EVALUACIÓN 

PROGRAMAS Y 

PROYECTOS EN 

EL CENTRO 



•TRABAJO POR RINCONES (3 Y 4 

AÑOS) 

•FLEXIBILIDAD EN ENTRADAS (tres 

años) 

•APERTURA A PADRES 

•ATENCIÓN A LA DIVERSIDAD: 

(PROFESORADO ESPECIALIZADO, GRUPOS 

FLEXIBLES,  ASISTENTES, AYUDA EXTERNA Y 

VOLUNTARIADO) 

• RECURSO HUMANO: PROFESORA 

Y DOS AYUDANTES 

•EVALUACIÓN SISTEMÁTICA 

•REFUERZO POSITIVO CONSTANTE 

•“GOOD MANNERS” PROGRAMA 

•TRABAJO POR PROYECTOS, NO 

USAN LIBROS 

•UTILIZACIÓN DE NUEVAS 

TECNOLOGÍAS 



RINCONES FUERA DEL AULA 

TALLER DE COCINA 













Read, write  inc. programme 

Learn the first 30 sounds in short daily sessions. 

Read storybooks and non-fiction books closely matched 

to their developing phonic knowledge 

Take home Phonics storybooks to share  

Read with fluency and expression 

Learn to spell using known sounds  

Write confidently by practising what they want to write 

out loud first  

Work well with a partner. 

Are accurate and speedy readers and are ready to move onto 

the Literacy and Language programme.  

http://www.ruthmiskin.com/en/read-write-inc-programmes/literacy-and-language/
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JOB SHADOWING PERIOD 

PERIODO DE OBSERVACIÓN 

EN EDUCACIÓN PRIMARIA 

 

METODOLOGÍAS Y 

ESTRATEGIAS UTILIZADAS 

EN EL DESARROLLO 

DE LA COMPETENCIA 

EN COMUNICACIÓN 

LINGÜÍSTICA EN 

INGLÉS 

ORGANIZACIÓN, 

TIEMPOS, 

AGRUPAMIENTOS, 

RECURSOS 

 

ATENCIÓN A LA 

DIVERSIDAD 

LA ENSEÑANZA 

DEL ESPAÑOL 

EVALUACIÓN 

PROGRAMAS Y 

PROYECTOS EN 

EL CENTRO 































JOB SHADOWING 

    YEAR 1 AND 2 









Accelerated  

reading programme 







Read, write  inc. 

Text Based Curriculum programme 

Accelerated reading  

programme 

Reading Buddies 

Storytelling project 



 

The Story 

Telling Project 



 

‘Reading and writing float on a sea of talk’ 

(James Britton, 1983) 

‘Just as beavers build dams and spiders spin webs, people tell  

stories’ 

(Daniel Dennett, 1991) 

‘The roots of story are internalised through the circle of reading,  

writing, telling and listening’ 

(David Almond, 2001) 

 

Why Storytelling? 



 

We were set the challenge to retell a traditional fairy tale to  

another member of the school community. We prepared for the  

retelling by creating an effective story map. 

The Story Telling Project encouraged us to reflect upon our lives 

and enhance our confidence and narrative fluency. The project  

also helped us to develop our ability to speak spontaneously  

and make choices about vocabulary, style and language. We  

also discovered that as we developed our fictional narratives it  

will help us when we next write. 

 

The Project Outline 



To get us ’warmed up’ we thought about a significant personal  

memory .We made a sketch of our memory and then using the  

sketch we told our partner about the memory. 

 

Step 1- Retelling Personal Memories 





 

We discussed in our classes the importance of traditional tales. We talked about their  

role in: 

• Developing a sense of self within a community 

• Informing people of culture and heritage 

• Influencing social contexts 

• Influencing societal trends and norms 

• Recoding historical contexts 

• Sharing values 

• Helping to develop an understanding of dilemma and decision making. 

We discussed how stories originally moulded for the ear still retain considerable  

repetition, rhythm and sometimes rhyme, which make them easy to recall. 

We talked about some of our favourite stories and what made them our favourites! We  

all agreed that we love hearing stories being told to us! 

 

Step 2- The Importance of Traditional Tales 



 

Our teachers told us a story using a story map. It was lovely hearing the story. We were asked to join in with 

the story by chiming in part of the story. 

After we had heard the story our teachers explained how they had found using a story map very helpful in 

their retelling. They talked about the importance of images, words and phrases on their story map to help 

prompt them. We spent time looking at their map closely. 

It was fun hearing our teachers tell us a story without reading directly from a book. We also agreed that it was 

fun being able to use our imaginations to picture the scenes as the teachers retold the story. 

 

Step 3- Listening to a Traditional Tale 



 

After hearing the story we had a go at drawing a simple story map based on the story we had heard. At first 

we just used images. Then we had a go at telling our stories back to our partner. 

Then our teachers read aloud the story using the original text. We listened carefully and added to our story 

map as the story was read aloud. We added additional images, words and phrases. We then retold the story 

to our partners again making use of our more detailed story map. 

 

Step 4- Developing our own story map 



We then got given a short extract from the text and we analysed this section further. We underlined and 

annotated where the author had: 

-     Created a vivid description 

-     Provoked an emotional response 

-     Reminded us of something we’ve experienced 

-     Reminded us of another story we have read 

-     Made us ask a question 

-     Made a word or phrase stand out/ stay in our memory 

After closely studying this part of the text we were inspired to add some more detail to our story maps. 











 

Using our detailed story map we rehearsed retelling the story to our partner. We completed a peer 

assessment thinking about the following things: 

•  Can the story be heard? 

•  Are the words spoken clearly? 

•  Is the volume varied in relation to the meaning? 

•  Are dramatic pauses used at the right moment? 

•  Have any key words been emphasised? 

•  Are the words spoken with expression? 

•  Does the teller use facial, hand gestures or body movements to reinforce meaning? 

•  Does any movement detract from the telling? 

The advice we received from our partners helped us to refine our performance- ready for the final story 

telling! 

 

Step 5- Preparing for a Performance 



We teamed up with another member of the school to tell them a story. It was great fun being paired up with 

someone from another year group. We both listened to each other attentively as the story was retold using 

our story maps. 

 

Step 6- The Final Retell 





We were so impressed by our partner’s retelling that we wanted to write to them to say thank you! In our 

thank you letters we told them what we really enjoyed about their performance. We then delivered the letter 

to our partner. It was lovely seeing their responses as they read their letter and it was also lovely receiving a 

thank you letter for ourselves. 

 

Step 7- Saying Thank You! 





               TEXT BASED CURRICULUM PROGRAMME IN PRIMARY 

Once the pupils have learned to read independently, they move onto the school’s Literacy programme- The Text-

Based Curriculum.  

  

Each literacy group has carefully chosen quality core texts (including fiction and non-fiction texts) which act as 

the stimulus to teach pupils to speak and write fluently so that they can communicate their ideas and emotions to 

others and through their reading and listening, others can communicate with them. Having engaging and 

challenging core texts allows pupils to develop a love literature and read for enjoyment. Ensuring all pupils 

develop all the skills of language are essential not only in order to access the rest of the curriculum but also to 

participate fully as a member of society and ultimately impact on their future life chances. 

Over a three week period pupils have a series of lessons all linked to the core text. These lesson types are then 

repeated. The cyclic nature of this curriculum ensures a rigorous curriculum, which enables pupils to both 

acquire knowledge and build on what they already know. The curriculum promotes high standards of language 

and literacy by equipping pupils with a strong command of the spoken and written work and developing their love 

of reading.  

 

http://www.londonfields.hackney.sch.uk/_site/data/files/curriculum/literacy/lit-page-1.jpg


A student reads a book, takes an online quiz, 

and gets immediate feedback. Students 

respond to regular feedback and are 

motivated to make progress with their 

reading skills. 

 



Reading Buddies 

Reading buddies is a program in which two or more individuals read together. For example, older 

students can read with younger students, and volunteers from the community can read with 

students of all ages. A Reading Buddies program can help model good reading. As with any skill, 

reading needs to be practiced on a regular basis, and with this practice as well as modeling, 

students can improve their skills. 

Reading Buddies.mp4













